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" ABSTRACT

This letter responds to typical adverse comments
concerning the utilization of the Continuing Education Unit (CEU).
(1) Is the CEU credit for noncredit work? The CEU is not intended to
be academic credit, rather recognition for the individual user's
post-academic learning. (2) Isn't record keeping too time consuming

‘and expensive? This need not be if records are kept where generated,

- purged every ten, fifteen, or twenty years, and the user instructed

to maintain his own dossier. A national records center is not needed.
(3) How can we be sure of the gquality of continuing education? The

~ broad spectrum of sponsorszhip dictates: "Let the utility rest in the

. eyes of the beholder." Let the user (marketplace) decide which is the

«f;appropriate offering and mission for the given sponsor in the context

of his perceived need. (4) What does the CEU mean once accumulated?
Bach user group must establish, police, and maintain its own
requirements for recognition, (Author/ﬂﬂ)
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Dear Marlyne:

I am pleased to respond to your inquiry about operational
problems concerning the c.e.u. that is presently being advocated
by an ad hoc national task force. It has beer my good fortune
to serve as vice chairman of this group for the past four years.
If I may say, I have been one of the principal spokesmen among
its membership with respect to the underlying philosophy and
broad purposes to be served by widespread adoption of the c.e.u.
among sponsors and user groups, alike. :

‘ Despite my long experience and substantial speaking and
writing addressed to the same subject, I cannot say at this time
that there have been meaningful or in-cdepth operational experiences
with the c.e.u. However, some 20-odd NUEA institutions did
participage in a field exercise of packaging continuing education

offerings in c.e.u. and maintaining individually accessible records

 1 ;use of faculty and fa01lit1es, comparatlve 1nstructional costs be-‘
r fftween dlfferlng f,vmats and d1sciplines, particulavly 1n rélatio;

of such fact. You can refer to NUEA for the results and continuing
benefits, if any; from that exercise. In general, I believé,'the
1nst1fut10na1 effort involved was some 85 percent acceptable. This
percentage would have to -increase, I believe, through further
exper1ence with the c.e.u. In partlcular, I can concelve of benefltsf
aceruing to the 1nst1tutlon in terms of better determinatlon of the
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. In quite a- related context, I am endldsing a recent paper,
University Relations with Industgy, This presentation addresses

itself to an organized or v1rtua11y systems' approach to continu-
ing education. The arguments presented therein’ more or less under-
pird the principles of continuing education the task force has
been advocating and end with a note about recognition in which

the c.e.u., plays a role.

Another article, prepared by someone not aSSOCiated with the
task force, has -just come to my attention. I am enclosing it for
your files. The Advisory Board referred to therein is a misnomer
for the task force. We are contlnulng in our ad hoc statua and
expect to persist in our effopts to promulgate the c.e.u., We do
this although we have been unable to receive financial support
trom the foundations or 0.E. for the effort. Neither do we have
any official sanction other than the authorization stemming firom
the original National Planning Conference "to study and recommend"
vis-a-vis the merits of a uniform system nationally for the measure-
rent and recognition of partlclpatlon in noncredit contlnuing
education. We persist in our effort, of course, because we believe
that we are dealfng with "an idea whose time has come.'

' Let me review now some of the typlcal forms of adverse comments
that have been received about the c.e.,u. from time to time. The
:ollowing rationale has evolved, along with our thinking in broad
terms about the c.e.u., to answer the negative issues raised. I
might add that most of the negative comments are in the form of
ridicule that stems from the "convent10na1 wisdom" in this regard
’and a conslderable lack of understandlng of what the c.e.u. . proposes
'~ to do and how little its use bears upon or relates to formal courses f'*t*
",for formal credlt and w1th a degree 1n mlnd as the ultimate objective.;
Credlt for Noncredlt Work ‘ L : ‘ ‘

Many academics voice thls concern upon theiv flrot exposuwe;to f
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let us say, well enough by the conVentlonal academic programs of
ex1sting educational znstltutions over the spectrum of reed rang-
ing from the high school diploma to the doctoral degree.

However, no matter how well these programs are conducted and
how widespread their use becomes, there always remains a great
nced for a large, varied, changing and growing body of continuing
education addressed to such purposes as: a) refresher, b) updatzng,'
¢) broadening, d) advancing state of the art, e) recognlzzng
technologlcal change, f) combatting technological obsolescence,

f,) serving vocational needs, h) satisfying avocational 1nterests,
k) professional development, 1) "the whole-man" concept, etc. .

In support of this claim, I dare say that contlnulng educa*ion
has shown more sustained growth in this country since the post-WW II
period than any other branch of education. At least that claim can
be documented here at The University of Wisconsin. " o

Any respon31b1e organization engaging in continuing educatzon
should recognize several facets of its operation that have been
largely absent heretofore: ' ' |

1. If the continuing education activity is worthy of institut-
ional sponsobshipfand the lending the use of its name, faculty
and facilities, then it is worthy of the maintenance of sbme
;easurable, recognizable and transferable form of record that
attests to that commitment and involvement. The substance of this
record, which by its very purpose and nature is predominantly
“applicable to the world of change and the world of work, is c.e.u.,
not academic credit. There should be no confusion and no quarrel
‘between the two distinct sets of educational activity. One is ,
diploma and degree OPlented the other 1s career and avocationally
: orlented. ‘ ‘ ‘
2. The cllentele that part1c1pates in contxnuing educatlon should :
t*have the Plght and the incentive to make progress through a plannedf{73t;§
‘ 7and addltxve sequence of learning experlencev that eventually lead e
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The above arguments are but two sides of the same coin., In
short, the sponsor should legitimatize his offerings in continuing
education. Following the same rationale, and given the opportunity,
the individual user should have the opportunity to introduce '
sufficient order and purpose into his postaeademic learning ex-
periences to meet eithen the demands of his career or the newfound
interests in his cultural and avocational life due to the wbrldfof
change in which all of us are immersed. '

The purposes behind the recognition conferred with continuing
education have nothing to do with the credi% track. The purpose is
simply to offer the great potential body of using public the right
to achieve certain status or satisfactions through continuing educ- |
ation in the forms of: a) meeting the initial qualifications for

“hiring, b) earning promotion, c) qualifying for merit increases,

d) taking part in a éeneral,rehabilitation of ones educational
qualifications, e) making a -job change, f) making a career change,

g) receiving a "second chance" in life for the attainment and
maintenance of educational qualifications, h) improving upon leadev-
ship qualifications, i) attaining professional stature, j) satisfying
licensure requirements, k) enjoying personal growth, 1) qualifying
for: organlzational membership, m) meriting advance in grade of
membership, n} peer recognition,. o) communlty recognitlon, etc.

" The Record Keeping Will Be too T1me~ﬂonsum1ng and Expenslve

~_Instructional records can become a burden if we permlt them to i
becomc so, but the matter should not be allowed to become that complex. .
First off, under the ph1losophy I advocate, recognltlon is conferred

‘feupon the 1nd1v1dua1 by some '"user group" that can or does have an
'1  1nt1uence upon hls stature and relative progvess among chat group.-
~ Thus, the user groups. become a) actual or potentzal employers,‘

‘*ﬁ,through thexr personnel departments. b) membershlp °fgan12at1°ns"yf
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progress toward meeting user- -oriented gsoals, to be involved in the
reward or recoghition that the individual receives. This clear-
cut demarcation relieves the typical sponsor of virtually all
aspects of record keeping other than a minimal statement of facts
concerning who, what, when, where, why and how. In practice, the
record can scarcely help but be generated by the sponsoring or-

vganization.‘ The individual should receive some certification of

this record from the sponsor at the time it is earned.

In the larger sense, this record is then actually conferred
upon the beneficiary and the issue is largely closed from the
sponsor's point of view. llowever, the sponsor does have an inherent
obligation to make that record a part of the permanent institutional

_ files capable of later recovery to attest to the corresponding

record attested to in the individuals' dossier.
Where use is to be made of it, the individual presents his

~ personally accumulated record for review by the user group through
whom he seeks recognition. In the general case, the user group

w111 have been a virtual co-sponsor of the educational opportunity
inasmuch as it is the user's concept of content, objective and

planned program of learnlgg that is most often served through the

design of contlnulng education opportunltles. These program
criteria are the equivalent of academic curriculum requlvements.

And the user groupa endorsement of the act1v1ty by encouraglng

‘ts cllentele to participate in the learning experlence serves

the purposes of accreditation. Thus a potentlally large area of
,ponsor concern about the staff:ng, facllltles, methodologies, etc.,

~f other sponsors are left for the ‘user proups to resolve. The o
user group is the one being served by all such effort.  It is '

veally h1s Pespons1b111ty to decide who is to partlcipate and how

the varxous offerlngs doveta11 in meetlng his need.

“ Other records are generated by the 1nqtitut10n 1n the normal
*i“of 1ts COntinulng‘educat1on’program but these are sxmply
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' Moreover, the institution can protect itself by saying
(indeed, as we might all say nationally) that there is an element
of currency about all continuing education. Therefore, it c¢ould
become institutional policy that no continuing education experience
will be substantiated after a period‘of ten years . fifteen at most.,

In this next respect, I may stand pretty much alone among
the task force members, but I do not see the need for a national
records center. If I learned anythxng ny two years in Washington,
I learned that "information expands more rapidly than its use."
In fact, this is Grogan's Law that applies insofar as the informa-
tion explosion and the problem of its national dissemination are
concerned. As I see it, the record-keeping aspect cencerning c.e, .

does not become complex unless:we make it so.
By way of summary:

1. Keep the record where it is generated, but have a facility
for attesting to its authenticity whenever occasiohal inquiry is
directed to the sponsor of the continuing education experience.

2. Indeed, there can be a deliberate policy on the part of the
sponsor for purging the system of all such records after the
passage of, say, ten, 15 or 20 years. ‘

3. Give the recipient a credible facsimile of his attalnment as
recorded in the sponsor's long-term files. Instruct him in the’
1mportanoe of compiling and malntalnlng his own dossiev of°‘ :
a) formal educatlonal background b) pertinent work experiences

to date, c) forms of recognltlon conferred upor: him, d) 81ngu1ar

""eff) offlcer pos1tlons held w1th1n membership ovganlzatlons"g)

accompllshments and attainments both W1fhin carser field and in ffff‘ i 1
~the service of soc1ety at 1arge, e) organizatlonal membersh1p8.7¢f;} o

f geh) contxnuing educatlon.,
;development,actlvitxes;puts COhtlﬁU
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education. Thexetore, the curriculum is his, not yours. You are
but a part of it, but ncither responsible for its total design nor
custodian of individual progress within or the likely consequences

of such a determined pursuit. Accreditation, meaning acceptance
for the purposc intended, is his obligation, not yours. This is

fortunate, indeed, for now you do not have to evaluate contlnulng
nducation as purveyed by other sponsors. You do not have to in-
tegrate the significance of in-service training, job skills, work
sxperlences, participation in society meetings and activities, etc.
A1l of these latter items may be important in the context of in-
dividual development for specific recognition purposes, but it is
not within the scope of your interests, capabilities or responsi-
bilities to evaluate them and determine what their accumulation
means.

5. Let the recognition -- or the tangible form of reward, which
is often 1ndlst1ngu1shable from the recognition conferred by
virtue of continuing education -- be within the province of the
‘user group. After all, the individual is most often in pursu:t of
a specific career goal, e.g., hiring, promotion, merit increase,
grade of membership, peer group acceptance, licensure. etc, There
are- no 1nst1tut10nal rewards that can serve these purposes.

6. Concentrate upon what you do best. That is organize and
conduct quality propgrams of continuing education that serve the
needs of the clientele groups you have either 1dent1fied or who
have made their needs known to you.,
tiow Can We Be Sure of the Quallgz_of Contlnang Educatlon?

' Many of the rlghteous and the skeptlcal ask how we are to

éé%redit continuing educatlon.‘ Thls has been answered, 1n part,-
ahove. But follow me., : f, e B

: The sources of sponsorship in continulnp education numbev s
en: n luded are.g a) unlversitles,f,g;,’g,;{%
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n) church-related programs, o) community-related programs, p)
military training, q) reserve training; r) executive seminars,

s) retreats, t) field trips, u) demonstrations, v) travel-study, e
w) training films, x) public lectures, y) educational telavision,

2z) foundations and other not-for profit institutes, etc. No one
is capable of, is interested in or has the breadth of compassion
and understanding to evaluate programs across this broad spectrum
of sponsorhsip. Hence the conclusion, "let the utility (purpose
of the particular continuing education program) rest in the eyes
of the beholder." "Free at last! Free at last! Thank God, free
at last!" The purpose of each potential sponsor becomes simply
that of doing the best job he is capable of doing within the
context of the identified need, the group being served and his own
stature among the hierarchy of potential sponsors. Thus, a
university offering, an in-plant program and a technical society
nceting all serve different facets of the individual's development
in the fulfillment of specific user purposes through the broad
meaning of continuing education,

2. Neither do I see the need for a "pecking order" wherein major
educational institutions "accredit" one another's program; wherein
proprietary schools in home study operations "give their stamp of
approval" to one another's programs, etc. Let the user decide,
with appropriate assistance, what. his educational program should be
and where in the spectrum of a) to z), above, he can call upon the
dpproprlate ‘sources of sponsorship. To be gsure, these dec1sions,
should be made carefully and with 1nputs= a) from- practitioners :
,,“ field, for scope. and’ objectives, b) from educators, for contentand ﬁf;
methodolgy, e) from others, e fley 1ndustr1al psyeh010glsts or
- training dlreotors, for the fulfillment of speciflc tvaining ,
“f,fubjectlves, etc.; In the llght of these consideratlons, "accreditatiOn".
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a) to tanners anhd papermakers, b) to la“oratory technicans and -

persons monitoring stream pollution, and c) to research scientists

and administrators. Lach ourse is taught by the same institution.

The instructional staffs may be the same or different. But "the
audience, content and purpose" are clearly different in each

instance. At the same time, a single, blanket institutional

- 2creditation should not be expected to serve all three purposes.

In short, let the user (the marketplace) decide which is the
appropriate offering and mission for the given sponsor in the

- context of his perceived need. Thus, tanners and papermakers may '
attend an evening class at the local vocational school. A manufacturer
of proprietary equipment or compounds may instruct technicians in

the usé of their products for routine test and monitoring purposes.

A learned soc1ety or a university may be most likely to offer programs
of interest and utility to research-minded persons.

what bo Contlnj

' Comparlsodgis often made between c.e.u. and the "brownie points"
associated with Girl Scout activity. It is also Buggested that

ing Education Units Mean Once They are Accumulated?

‘teacher requirements for salary increases and promotion that are
,predlcated upon. post- baucalaureate education and in- service tralningw
hiave degenerated to a perfunctory compllance for which rewards are
expedted automatlcally. These are damn;ng 1nd1ctments for wh1ch

I have no:guaranteed panacea.  Certainly the enthuSiasm of the
individual learners in the latter example has not been helped by

the fact that.the standards have often beeﬁ imposed”upon them by
.udmlnlstratlve fiat instead of coming forth from the membershxp at .
large as - a genulne de31ve to be sepved through contlnuing educatlon.,', 
| Permit me to suggest, however, thPt no 1ecognition program ‘ i
~ ean be better than the 1nterna1 standards of excellence to which it
Laoh usev group should be enuouraped tQ recognize excell-iﬂfjg

p1res.¢
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f) peer judpments, g) accompllshmentq in related facets of their
calling, etc. The public recognltlon (esteem, accord, permissible
latitude and level of individual responsibility, etc.) conferred
upon individuals by virtue of their continuing education will be
in proportion to the overall degreec of difficulty of their
accomplishment and the general standards of excellence demanded of
the individual in the puvsuit of recognition.
It is up to each user group to establish, police and maintain
its own requirements for recognition. The relative standing of
the group within the hierarchy of professions, callings, vocations,
avocations, peer groups, etc., in this country will be set event-
ually by the standards maintained within their ra2spective groupings
and applied for recognition purposes through the mechanism of
continuing education. ;
Compare this opportunity with the way such affairs are conduct-
ed today with respect to formal education as virtually the only
existing measure of individual competence and proficiency in a chosen
line of endeavor. Academics assume, of course, that level of degree
and the identity of the institution, department and major professor
of record are the controlling factors in appraising the excellence
of individuals or teams of individuals joined in common endeavor.
The actual quality and content of formal education is seldom
questioned beyond the guiding parameters of who, what, where and
when, as alluded to above. ,
The currency of degrees are never questloned. Yet the rapid
reate of sociological and tachnological change make all establlshed ,
, educatlon opeh to some recounting, no matter how prestxgious 1t may be.‘ 
~liow do we cope properly w1th the rapld and sweepxng change affectuf, |
'an educat10na1 content unless ‘we concern uurselves with meaningful

?f°developments as. wa) tran31stors; b) mlcro-mlnlaturization,
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drugs, formal relipions, the work ethic, abortion, ma%oiagq,
family, etc. These are contemporary facts of life that must be
deall with "in the now" through continuinp, education. They cannot
be deferred as issues until faculty oommittoes find room for such
subjects in the crowded curricula of present-day.depree programs.

We can no longer presume that one's education is adequate or
complete at any particular time and place in life. The questlon
comés down, I suppose, to whose responsibility is continuing
education? Bear in mind, before answering this question in favor
of the. traditional educational establishment, that there are at
least 35,000 different careers that people follow in America.

Loes any large, comprehensive system like The State Univeréity of
New York or The University of Wisconsin feel adequate to dispense
current knowledge in allkof these fields?

Secondly, the sources of new knowledge are more likely to be
in the field of practice than in the field of teachlng.- There .is
a typical ten-year lag between the creation of useful new knowledge
and its first appearance in educational curricula. Ten more years
may follow before the student who benefits from such revently up-
dated instruction becomes .a respon51b1e practitioner. in the field.
Thus, 1% or 20 years may lapse between the first reduction of an
idea to successful practice and the first peneratlon of students
~entering the field of practice through academia. Moreover, those L
students may well find that their methods are already. obsolete
- when they first begln to apply them in the field.

The process I have detailed.above is cﬁrrént, but, what is
‘more, it is also continuous, - There 1s’no such thlng as becomlng "upk:
 to date." Change'wells up constantly. in fact, ever more rapxdly :

‘all around us. This change occurs most llkely and most rapidly

 among. practitioners in the fleld.~ Thus the case is ‘always present;ll?ljfo
;ﬂg?for oontlnulnp educatlon in the form of the practlcun,ﬂtheJintern~“77“



lin the range of 10 to 20 percent are;unimportant;fi ant
~1s that the 1ndividual applied himself through the moat appropriate"

"IJhope yOu have stayed-with mezthis far, Marlyne. |
' hat hav‘ occurred‘

fnext several months."

- G ”og(an
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